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Unit I Overview

Content Area: Intro to Sociology
Unit Title: Foundations of Sociology, Societal Thought and Culture
Target Course/Grade Level: 11 and 12
Unit Summary
In this unit students will be introduced to the foundations of sociological thought. Specifically, the sociological perspective
is emphasized as kids learn to respect points of view from around the globe. Additionally, sociological investigation, or “the
doing of sociology” is covered with special recognition given to the major research strategies and well known sociological
work.

Interdisciplinary Standards:
RL.11-12.1. Cite strong and thorough textual evidence and make relevant connections to support analysis of what
the text says explicitly as well as inferences drawn from the text, including determining where the text leaves
matters uncertain

Computer Science and Design Thinking:
8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs
and wants in the development of a technological product and present the competing viewpoints.

Career Ready Practices, Life Literacies, & Key Skills
9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal wealth, the mindset
of social comparison, and achieving societal responsibilities.

Learning Targets

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically
about how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic values
as productive citizens in local, national, and global communities.

•Standard 6.2 World History/Global Studies. All students will acquire the knowledge and skills to think analytically and
systematically about how past interactions of people, cultures, and the environment affect issues across time and cultures.
Such knowledge and skills enable students to make informed decisions as socially and ethically responsible world citizens
in the 21st century.

•Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address challenges that are
inherent in living in an interconnected world.

Core Ideas Performance Expectations
Historical events and developments were
shaped by the unique circumstances of time
and place as well as broader historical
contexts.

• 6.1.12.HistoryCC.16.a: Assess from various perspectives the
effectiveness with which the United States government addresses
economic issues that affect individuals, business, and/or other countries. •
6.1.12.HistoryCC.16.b: Determine past and present factors that led to the
widening of the gap between the rich and poor, and evaluate how this has
affected individuals and society.

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/


To better understand the historical perspective,
one must consider historical context.

6.1.12.HistoryUP.16.a: Analyze the impact of American culture on other
world cultures and determine the impact of social media on the
dissemination of American culture.

Advancements in technology and investments
in capital goods and human capital increase
economic growth and standards of living.

• 6.1.12.EconNE.16.a: Make evidenced-based inferences regarding the
impact of technology on the global workforce and on entrepreneurship.
• 6.1.12.EconNE.16.b: Evaluate the economic, political, and social
impact of new and emerging technologies on individuals and nations.

Historical events and developments were
shaped by the unique circumstances of time
and place as well as broader historical
contexts.

6.1.12.HistoryCC.14.e: Evaluate the role of religion on cultural and social
mores, public opinion, and political decisions.

Evidence from multiple relevant historical
sources and interpretations can be used to
develop a reasoned argument about the past

• 6.1.12.HistoryCA.14.c: Determine the influence of multicultural beliefs,
products (i.e., art, food, music, and literature), and practices in shaping
contemporary American culture.

Societies make decisions about how to
produce and distribute goods and services and
these decisions are influenced by the control of
the means of production.

• 6.1.12.EconET.14.b: Analyze economic trends, income distribution,
labor participation (i.e., employment, the composition of the workforce),
and government and consumer debt and their impact on society.

Demographic shifts and migration patterns
both influence and are impacted by social,
economic, and political systems.

• 6.1.12.GeoPP.14.a: Use data and other evidence to determine the impact
of recent immigration and migration patterns in New Jersey and the
United States on demographic, social, economic, and political issues.
• 6.1.12.GeoPP.14.b: Use evidence to document how regionalization,
urbanization, and suburbanization have led to social and economic reform
movements in New Jersey and the United States.

Historical sources and evidence provide an
understanding of different points of view about
historical events

6.1.12.HistorySE.13.a: Use a variety of sources to explain the relationship
between the changing role of women in the labor force and changes in
family structure.

Resources of an area affect what is produced
and opportunities for employment.

• 6.2.12.EconET.3.a: Determine how, and the extent to which, scientific
and technological changes, transportation, and new forms of energy
brought about social, economic, and cultural changes in the world.

Economic ways of thinking are influenced by
economists, economic theories, and economic
laws (e.g., Smith, Malthus, Ricardo, Marx,
Schumpeter, Keynes, Friedman).

6.2.12.EconET.3.b: Compare the characteristics of capitalism, socialism,
and communism to determine why each system emerged and its success in
leading to economic growth and stability.

Understanding the interrelated patterns of
change by examining multiple events allows
for a clearer understanding of the significance
of individuals and groups.

6.2.12.HistoryCC.3.b: Explain how industrialization and urbanization
affected class structure, family life, the daily lives of men, women, and
children, and the environment.

Evidence from multiple relevant historical
sources and interpretations can be used to
develop a reasoned argument about the past

6.3.12.HistoryCA.2: Analyze a current foreign policy issue by considering
current and historical perspectives, examining strategies, and presenting
possible actions.

Unit Essential Questions
●What factors help to explain the development of sociology?
●How much impact does society have on our lives?
●Why is global awareness important for the individual?
●Why is sociological thought divided into the three paradigms?
●How is science related to the study of society?
●How do norms and values help to define a society?
●How does socialization affect individual behavior?
●What effect does mass media have on society?



●What are the ethics of research?
●What is culture and how does it vary?

Evidence of Learning
Summative Assessment (2 days)
In a two page paper, compare and contrast the views of Karl Marx, Max Weber and Emile Durkheim. Divide the class into
groups corresponding to each thinker and debate the merits of each.

Equipment Needed: Laptops

Teacher Resources:
YouTube, Netflix, Digital Resources
Macionis textbook

Formative Assessments                                              Alternative Assessments
● Test
● quizzes
● essay

● participation/debate
● create group Kahoots
●Group work (rubric)

Lesson Plans & Pacing Guide
Lesson Timeframe

Lesson 1
The Sociological Perspective

3 days

Lesson 2
Origins of Sociology

3 days

Lesson 3
Sociological Theory

3 days

Lesson 4
Sociological Investigation 2 days

Lesson 5
Sociological Research 2 days

Lesson 6
Culture

3 days

Lesson 7
Values, Beliefs and Norms

3 days

Lesson 8
Cultural Diversity

2 days

Lesson 9
Compare the Structural Functional, Social

Conflict and Symbolic Interaction Paradigms

3 days

Teacher Notes:
Use 11 Nations quiz
https://www.playbuzz.com/jakegr10/which-one-of-the-eleven-american-nations-do-you-belong-in
Curriculum Development Resources
NJSLS-Social Studies 2020
Macionis Textbook



Unit 2 Overview

Content Area: Intro to Sociology
Unit Title: Deviance and Crime
Target Course/Grade Level: 11 and 12
Unit Summary
This unit investigates how and why society encourages both conformity and deviance. Biological and personality
factors are considered along with the social foundations and functions of deviance. Students will be introduced to the
concept of crime and a survey of the operation of the criminal justice system.

Interdisciplinary Standards:
RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or formats
(e.g., visually, quantitatively) as well as in words in order to address a question or solve a problem.

Computer Science and Design Thinking:
• 8.1.12.IC.1: Evaluate the ways computing impacts personal, ethical, social, economic, and cultural practices.

Career Ready Practices, Life Literacies, & Key Skills
9.1.12.FP.6: Evaluate the relationship of familial patterns, cultural traditions, and historical influences on financial
practice.

Learning Targets

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think
analytically about how past and present interactions of people, cultures, and the environment shape the American
heritage. Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and
core democratic values as productive citizens in local, national, and global communities.
•Standard 6.2 World History/Global Studies. All students will acquire the knowledge and skills to think analytically
and systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
•Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be active,
informed citizens who value diversity and promote cultural understanding by working collaboratively to address
challenges that are inherent in living in an interconnected world.

Core Ideas Performance Expectations
Human settlement activities impact the
environmental and cultural characteristics
of specific places and regions

6.1.12.GeoHE.5.a: Generate/make an evidence-based argument regarding
the impact of rapid urbanization on the environment and on the quality of
life in cities.

Constitutions establish a system of
government that has powers,
responsibilities, and limits that can change
over time.

• 6.1.12.CivicsPI.14.c: Analyze how the Supreme Court has interpreted the
Constitution to define and expand individual rights and use evidence to
document the long-term impact of these decisions on the protection of
civil and human rights.

Demographic shifts and migration patterns
both influence and are impacted by social,
economic, and political systems.

• 6.1.12.GeoPP.14.b: Use evidence to document how regionalization,
urbanization, and suburbanization have led to social and economic reform
movements in New Jersey and the United States.

Evidence from multiple relevant historical
sources and interpretations can be used to

• 6.1.12.HistoryCA.14.b: Create an evidence-based argument that assesses
the effectiveness of actions taken to address the causes of continuing racial
tensions and violence.

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/


develop a reasoned argument about the
past.

• 6.1.12.HistoryCA.14.c: Determine the influence of multicultural beliefs,
products (i.e., art, food, music, and literature), and practices in shaping
contemporary American culture.

Historical sources and evidence provide
an understanding of different points of
view about historical events.

• 6.1.12.HistorySE.15.b: Analyze the reasons for terrorism and the impact
that terrorism has had on individuals and government policies and assess
the effectiveness of actions taken by the United States and other nations to
prevent terrorism.

Civic participation and deliberation are
essential characteristics of individuals
who support democracy and its principles.

6.1.12.CivicsPD.16.a: Construct a claim to describe how media and
technology has impacted civic participation and deliberation.

Advancements in technology and
investments in capital goods and human
capital increase economic growth and
standards of living.

• 6.1.12.EconNE.16.b: Evaluate the economic, political, and social impact
of new and emerging technologies on individuals and nations

To better understand the historical
perspective, one must consider historical
context.

6.1.12.HistoryUP.16.a: Analyze the impact of American culture on other
world cultures and determine the impact of social media on the
dissemination of American culture.

Historical events and developments were
shaped by the unique circumstances of
time and place as well as broader
historical contexts

• 6.1.12.HistoryCC.16.b: Determine past and present factors that led to the
widening of the gap between the rich and poor, and evaluate how this has
affected individuals and society.

Governments around the world support
universal human rights to varying degrees.

6.2.12.CivicsHR.6.a: Evaluate the effectiveness of responses by
governments and international organizations to tensions resulting from
ethnic, territorial, religious, and/or nationalist differences.

Historical sources and evidence provide
an understanding of different points of
view about historical events.

6.3.12.HistoryCA.1: Analyze the impact of current governmental practices
and laws affecting national security and/or First Amendment rights and
privacy (e.g., immigration, refugees, seizure of personal property, juvenile
detention, listening devices, deportation, religion in schools).

Unit Essential Questions
●What is the difference between deviance and crime?
●What does modern research show about the connection of biology and crime?
●What are the social foundations of deviance?
●What are the functions of deviance?
●How does Merton’s Strain Theory and Hirshi’s Control Theory explain deviant behavior?
●What constitutes a hate crime?
●How is race, gender and ethnicity related to crime statistics?
●How does crime in the U.S. compare with the rest of the world?
●What are some of the recent disagreements in America about the role of the police?

Evidence of Learning
Summative Assessment (2 days)
Students will research any troubled celebrity and apply the concepts of the Medicalization of Deviance and Hirshi’s
Control Theory to that situation in a 1.5 page essay.
Equipment needed: student laptops
Teacher Resources: On-line resources, YouTube, Netflix

Formative Assessments                                              Alternative Assessments
● Test
● quizzes
● essay

● participation/debate
● Individual PowerPoint
●Group work/Merton’s Strain Theory



Lesson Plans & Pacing Guide
Lesson Timeframe

Lesson 1
What is deviance?

2 days

Lesson 2
Nature vs. nurture and deviance

2 days

Lesson 3
Social foundations and functions of deviance.

2 days

Lesson 4
The Medicalization of Deviance and Hirshi’s

Control Theory

2 days

Lesson 5
Types of crime 2 days

Lesson 6
Criminal statistics 3 days

Lesson 7
The Criminal Justice System

2 days

Lesson 8
Justifications of punishment and the death penalty 2 days
Teacher Notes:
Use America’s most wanted white collar criminals on FBI website
Use EdPuzzle concerning Scandinavian prisons
Curriculum Development Resources:
NJSLS-Social Studies 2020
Macionis Textbook
FBI.gov



Unit 3 Overview

Content Area: Intro to Sociology
Unit Title: Social Inequality
Target Course/Grade Level: 11 and 12
Unit Summary
This unit offers unparalleled discussion of social inequality. With a keen eye on social stratification, major concepts are
introduced to help explain the causes and patterns of inequality in the U.S. and around the world. The disparity of
wealth, power and privilege between the richest and poorest provides a lens to understand the impact of race, gender and
even aging on society.

Interdisciplinary Standards:

RI.11-12.8. Describe and evaluate the reasoning in seminal U.S. and global texts, including the application of
constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and dissents) and the
premises, purposes, and arguments in works of public advocacy (e.g., The Federalist, presidential addresses).

Computer Science and Design Thinking:
• 8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human
needs and wants in the development of a technological product and present the competing viewpoints.

Career Ready Practices, Life Literacies, & Key Skills
9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal wealth, the
mindset of social comparison, and achieving societal responsibilities.

Learning Targets

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think
analytically about how past and present interactions of people, cultures, and the environment shape the American
heritage. Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core
democratic values as productive citizens in local, national, and global communities.
•Standard 6.2 World History/Global Studies. All students will acquire the knowledge and skills to think analytically
and systematically about how past interactions of people, cultures, and the environment affect issues across time and
cultures. Such knowledge and skills enable students to make informed decisions as socially and ethically responsible
world citizens in the 21st century.
•Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be active, informed
citizens who value diversity and promote cultural understanding by working collaboratively to address challenges that
are inherent in living in an interconnected world.

Core Ideas Performance Expectations
Democratic principles concerning universal
human rights, concepts of equality, and the
commitment to human freedom are
commonly expressed in fundamental
documents, values, laws, and practices.

• 6.1.12.CivicsDP.4.a: Compare and contrast historians’ interpretations
of the impact of the 13th, 14th, and 15th Amendments on African
Americans ability to participate in influencing governmental policies.
• 6.1.12.CivicsDP.4.b: Analyze how ideas found in key documents
contributed to demanding equality for all (i.e., the Declaration of
Independence, the Seneca Falls Declaration of Sentiments and
Resolutions, the Emancipation Proclamation, and the Gettysburg
Address)

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/


Social and political systems throughout time
have promoted and denied civic virtues and
democratic principles.

6.1.12.CivicsDP.5.a: Analyze the effectiveness of governmental policies
and of actions by groups and individuals to address discrimination
against new immigrants, Native Americans, and African Americans.

Multiple economic indicators are used to
measure the health of an economy

6.1.12.HistoryNM.5.b: Analyze the cyclical nature of the economy and
the impact of periods of expansion and recession on businesses and
individuals.

Complex interacting factors influence
people’s perspective.

6.1.12.HistoryUP.5.a: Using primary sources, relate varying immigrants’
experiences to gender, race, ethnicity, or occupation.

Evidence from multiple relevant historical
sources and interpretations can be used to
develop a reasoned argument about the past.

6.1.12.HistoryCA.5.a: Assess the effectiveness of public education in
fostering national unity and American values and in helping people meet
their economic needs and expectations.

Governments and financial institutions
influence monetary and fiscal policies.

6.1.12.EconNE.6.a: Analyze the impact of money, investment, credit,
savings, debt, and financial institutions on the development of the nation
and the lives of individuals.

Social and political systems throughout time
have promoted and denied civic virtues and
democratic principles.

• 6.1.12.CivicsDP.13.a: Analyze the effectiveness of national legislation,
policies, and Supreme Court decisions in promoting civil liberties and
equal opportunities (i.e., the Civil Rights Act, the Voting Rights Act, the
Equal Rights Amendment, Title VII, Title IX, Affirmative Action,
Brown v. Board of Education, and Roe v. Wade).

Demographic shifts and migration patterns
both influence and are impacted by social,
economic, and political systems.

• 6.1.12.GeoPP.13.a: Make evidence-based inferences to determine the
factors that led to migration from American cities to suburbs in the
1950s and 1960s and describe how this movement impacted cities.

Since most choices involve a little more of
one thing and a little less of something else,
economic decision making includes weighing
the additional benefit of the action against the
additional cost.

6.1.12.EconEM.13.a: Explain how individuals and organizations used
economic measures as weapons in the struggle for civil and human
rights (e.g., the Montgomery Bus Boycott, sit downs).

Governments and financial institutions
influence monetary and fiscal policies.

• 6.1.12.EconNE.13.b: Evaluate the effectiveness of social legislation
that was enacted to end poverty in the 1960s and today by assessing the
economic impact on the economy (e.g., inflation, recession, taxation,
deficit spending, employment, education).

Understanding the interrelated patterns of
change by examining multiple events allows
for a clearer understanding of the significance
of individuals and groups.

• 6.1.12.HistoryCC.13.a: Compare and contrast the leadership and
ideology of Martin Luther King, Jr., and Malcolm X during the Civil
Rights Movement, and evaluate their legacies.
• 6.1.12.HistoryCC.13.b: Explore the reasons for the changing role of
women in the labor force in post-WWII America and determine its
impact on society, politics, and the economy.

Historical events and developments were
shaped by the unique circumstances of time
and place as well as broader historical
contexts.

• 6.1.12.HistoryCC.13.c: Determine the impetus for the Civil Rights
Movement and generate an evidence-based argument that evaluates the
federal actions taken to ensure civil rights for African Americans
• 6.1.12.HistoryCC.13.d: Analyze the successes and failures of women’s
rights organizations, the American Indian Movement, and La Raza in
their pursuit of civil rights and equal opportunities.

Historical sources and evidence provide an
understanding of different points of view
about historical events.

6.1.12.HistorySE.13.a: Use a variety of sources to explain the
relationship between the changing role of women in the labor force and
changes in family structure.

Constitutions establish a system of
government that has powers, responsibilities,
and limits that can change over time.

• 6.1.12.CivicsPI.14.d: Use primary sources representing multiple
perspectives and data to determine the effectiveness of the federal
government in addressing health care, income equality, and
immigration.



Demographic shifts and migration patterns
both influence and are impacted by social,
economic, and political systems.

6.1.12.GeoPP.14.a: Use data and other evidence to determine the impact
of recent immigration and migration patterns in New Jersey and the
United States on demographic, social, economic, and political issues.
• 6.1.12.GeoPP.14.b: Use evidence to document how regionalization,
urbanization, and suburbanization have led to social and economic
reform movements in New Jersey and the United States

Societies make decisions about how to
produce and distribute goods and services and
these decisions are influenced by the control
of the means of production.

• 6.1.12.EconET.14.a: Use current events to judge what extent the
government should intervene at the local, state, and national levels on
issues related to the economy.
• 6.1.12.EconET.14.b: Analyze economic trends, income distribution,
labor participation (i.e., employment, the composition of the workforce),
and government and consumer debt and their impact on society.

Evidence from multiple relevant historical
sources and interpretations can be used to
develop a reasoned argument about the past.

• 6.1.12.HistoryCA.14.b: Create an evidence-based argument that
assesses the effectiveness of actions taken to address the causes of
continuing racial tensions and violence.
• 6.1.12.HistoryCA.14.c: Determine the influence of multicultural
beliefs, products (i.e., art, food, music, and literature), and practices in
shaping contemporary American culture.

Historical sources and evidence provide an
understanding of different points of view
about historical events.

6.1.12.HistorySE.14.a: Explore the various ways women, racial and
ethnic minorities, the LGBTQ community, and individuals with
disabilities have contributed to the American economy, politics and
society.
• 6.1.12.HistorySE.14.b: Use a variety of sources from diverse
perspectives to analyze the social, economic and political contributions
of marginalized and underrepresented groups and/or individuals.

Complex interacting factors influence
people’s perspective

6.1.12.HistoryCC.14.b: Determine how the 9/11 attacks contributed to
the debate over national security and civil liberties

Historical events and developments were
shaped by the unique circumstances of time
and place as well as broader historical
contexts.

• 6.1.12.HistoryCC.14.e: Evaluate the role of religion on cultural and
social mores, public opinion, and political decisions.

Historical events and developments were
shaped by the unique circumstances of time
and place as well as broader historical
contexts.

6.1.12.HistoryCC.15.b: Analyze the impact of United States support for
the policies and actions of the United Nations (i.e., Universal
Declaration of Human Rights, United Nations Sustainability Goals) and
other international organizations.
• 6.1.12.HistoryCC.15.c: Evaluate the effectiveness of United States
policies and actions in supporting the economic and democratic growth
of developing nations.

Long-term climate variability has influenced
human migration and settlement patterns,
resource use, and land uses at local-to-global
scales

6.1.12.GeoHE16.a: Explain why natural resources (i.e., fossil fuels,
food, and water) continue to be a source of conflict and analyze how the
United States and other nations have addressed issues concerning the
distribution and sustainability of natural resources and climate change.

Global economic activities involve decisions
based on national interests, the exchange of
different units of exchange, decisions of
public and private institutions, and the ability
to distribute goods and services without
interruption.

6.1.12.EconGE.16.a: Use quantitative data and other sources to assess
the impact of international trade, global business organizations, and
overseas competition on the United States economy and workforce

Advancements in technology and investments
in capital goods and human capital increase
economic growth and standards of living.

6.1.12.EconNE.16.a: Make evidenced-based inferences regarding the
impact of technology on the global workforce and on entrepreneurship. •



6.1.12.EconNE.16.b: Evaluate the economic, political, and social impact
of new and emerging technologies on individuals and nations.

To better understand the historical
perspective, one must consider historical
context.

6.1.12.HistoryUP.16.a: Analyze the impact of American culture on other
world cultures and determine the impact of social media on the
dissemination of American culture.

Historical events and developments were
shaped by the unique circumstances of time
and place as well as broader historical
contexts.

• 6.1.12.HistoryCC.16.a: Assess from various perspectives the
effectiveness with which the United States government addresses
economic issues that affect individuals, business, and/or other countries.
• 6.1.12.HistoryCC.16.b: Determine past and present factors that led to
the widening of the gap between the rich and poor, and evaluate how
this has affected individuals and society.

Governments around the world support
universal human rights to varying degrees.

6.2.12.CivicsHR.6.a: Evaluate the effectiveness of responses by
governments and international organizations to tensions resulting from
ethnic, territorial, religious, and/or nationalist differences.

Human and civil rights support the worth and
dignity of the individual.

6.2.12.CivicsHR.6.b: Make an evidence-based argument on the tensions
between national sovereignty and global priorities regarding economic
development and environmental sustainability and its impact on human
rights

Global economic activities involve decisions
based on national interests, the exchange of
different units of exchange, decisions of
public and private institutions, and the ability
to distribute goods and services safely.

• 6.2.12.EconGE.6.a: Evaluate efforts of governmental,
non-governmental, and international organizations to address economic
imbalances, social inequalities, climate change, health and/or illiteracy.

Economic globalization affects economic
growth, labor markets, human rights
guarantees, the environment, resource
allocation, income distribution, and culture.

6.2.12.EconGE.6.c: Relate the rise of the Internet and social media to
the global economy.

Evidence from multiple relevant historical
sources and interpretations can be used to
develop a reasoned argument about the past.

6.3.12.HistoryCA.2: Analyze a current foreign policy issue by
considering current and historical perspectives, examining strategies,
and presenting possible actions.

Unit Essential Questions
●How is social stratification a creation of society?
●How do class and caste systems differ?
●What percentage of Americans are in the middle class?
●What is the culture of poverty thesis?
●Why do 3rd world nations struggle so terribly?
●What is the difference between relative and absolute poverty?
●Why are women more likely than men to be poor?
●What accounts for the rise in social position for women in the west?
●What is feminism?
●Why is African America in such socio-economic distress?
●What does the future hold for Hispanic America?

Evidence of Learning
Summative Assessment (2 days)
Using chapters from JD Vance’s Hillbilly Elegy, students work in groups to propose programs and solutions for rural
poverty in America.

Equipment needed: student laptops
Teacher Resources: Macionis text and on-line resources, YouTube, Netflix, Hillbilly Elegy



Formative Assessments                                              Alternative Assessments
● Tests
● quizzes
● essays

● Poverty research analysis
●worksheets
●Hillbilly Elegy report

Lesson Plans & Pacing Guide
Lesson Timeframe

Lesson 1
Dimensions of Social Inequality

3 days

Lesson 2
Social Classes in the U.S.

3 days

Lesson 3
Social Mobility

2 days

Lesson 4
Poverty 3 days

Lesson 5
Gender and Inequality 4 days

Lesson 6
Gender and Socialization

3 days

Lesson 7
Gender and Social Stratification

2 days

Lesson 8
Feminism

2 days

Lesson 9
Sex, Gender, LBGTQ

3 days

Lesson 10
Race and Ethnicity

4 days

Lesson 11
Prejudice and Stereotypes

2 days

Lesson 12
Discrimination and Patterns of Interaction

2 days

Teacher Notes:
Use PBS Growing Up Trans

Curriculum Development Resources
NJSLS-Social Studies 2020
Macionis Textbook
Pew Research Center

Unit IV Overview



Content Area: Intro to Sociology
Unit Title: Socialization, Social Interaction and Group Dynamics
Target Course/Grade Level: 11 and 12
Unit Summary
This unit focuses on the lifelong process of socialization and the way it impacts our humanity and personality. The patterns
of everyday social interaction will be analyzed with particular attention to important social structures such as status and
roles. Finally, the unit will examine social groups, both small and large, highlighting the differences between them.

Interdisciplinary Standards:

NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to build knowledge or
to compare the approaches the authors take.

Computer Science and Design Thinking:
• 8.2.12.EC.1: Analyze controversial technological issues and determine the degree to which individuals, businesses, and
governments have an ethical role in decisions that are made.

Career Ready Practices, Life Literacies, & Key Skills
9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal wealth, the mindset
of social comparison, and achieving societal responsibilities.

Learning Targets

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to think analytically
about how past and present interactions of people, cultures, and the environment shape the American heritage. Such
knowledge and skills enable students to make informed decisions that reflect fundamental rights and core democratic values
as productive citizens in local, national, and global communities.

Core Ideas Performance Expectations
Complex interacting factors influence people’s
perspective.

6.1.12.HistoryUP.13.a: Determine the extent to which suburban living and
television supported conformity and stereotyping during this time period,
while new music, art, and literature acted as catalysts for the
counterculture movement.

Historical sources and evidence provide an
understanding of different points of view about
historical events.

6.1.12.HistorySE.13.a: Use a variety of sources to explain the relationship
between the changing role of women in the labor force and changes in
family structure.

Personal interests and perspectives impact the
application of civic virtues, democratic
principles, constitutional rights, and universal
human rights.

6.1.12.CivicsDP.14.a: Draw from multiple perspectives and cite evidence
to determine the extent to which nongovernmental organizations, special
interest groups, third party political groups, and the media affect public
policy.

Evidence from multiple relevant historical
sources and interpretations can be used to
develop a reasoned argument about the past.

• 6.1.12.HistoryCA.14.c: Determine the influence of multicultural beliefs,
products (i.e., art, food, music, and literature), and practices in shaping
contemporary American culture.

Historical sources and evidence provide an
understanding of different points of view about
historical events.

• 6.1.12.HistorySE.14.a: Explore the various ways women, racial and
ethnic minorities, the LGBTQ community, and individuals with
disabilities have contributed to the American economy, politics and
society.

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/


• 6.1.12.HistorySE.14.b: Use a variety of sources from diverse
perspective to analyze the social, economic and political contributions of
marginalized and underrepresented groups and/or individuals

Historical events and developments were
shaped by the unique circumstances of time
and place as well as broader historical
contexts.

• 6.1.12.HistoryCC.14.e: Evaluate the role of religion on cultural and
social mores, public opinion, and political decisions.

Civic participation and deliberation are
essential characteristics of individuals who
support democracy and its principles.

6.1.12.CivicsPD.16.a: Construct a claim to describe how media and
technology has impacted civic participation and deliberation.

Advancements in technology and investments
in capital goods and human capital increase
economic growth and standards of living.

• 6.1.12.EconNE.16.b: Evaluate the economic, political, and social impact
of new and emerging technologies on individuals and nations.

To better understand the historical perspective,
one must consider historical context.

6.1.12.HistoryUP.16.a: Analyze the impact of American culture on other
world cultures and determine the impact of social media on the
dissemination of American culture.

Historical events and developments were
shaped by the unique circumstances of time
and place as well as broader historical
contexts.

• 6.1.12.HistoryCC.16.b: Determine past and present factors that led to the
widening of the gap between the rich and poor, and evaluate how this has
affected individuals and society.

Unit Essential Questions
●How do nature and nurture impact human development?
●How did theorists like Freud, Piaget, Kohlberg and Gilligan contribute to understanding human development?
●How do agents of socialization impact the life course?
●How do humans rely on social structure to make sense of everyday situations?
●What impact has social media had on America and the world?
●What is the importance of status to social organization?
●How do we socially construct reality?
●How are various types of groups important to social life?
●How does leadership affect group behavior?

Evidence of Learning
Summative Assessment (2 days)
Re-creation of Asch and Milgram Experiments.

Equipment Needed: Laptops

Teacher Resources:
YouTube, Netflix, Digital Resources
Macionis textbook
Formative Assessments:                                             Alternative Assessments:

● Test
● quizzes
● essay

● participation/debate
● create group Kahoots
●Group work (rubric)

Lesson Plans & Pacing Guide
Lesson Timeframe

Lesson 1
Nature, Nurture and Isolation

3 days

Lesson 2



Freud, Piaget, Gilligan, Mead and Erikson 3 days
Lesson 3

Agents of Socialization and the Life Course
3 days

Lesson 4
Status, Role and the Construction of Reality 2 days

Lesson 5
Social Groups 2 days

Lesson 6
Formal Organizations

3 days

Teacher Notes:
Use Ghosts of Abu Graib
Curriculum Development Resources
NJSLS-Social Studies 2020
Macionis Textbook
Pew Research



Differentiation Curriculum Addendum

Considerations for IEP/504 students:

Classroom Instruction:
● All instruction for classified students will be guided by the students’ Individualized Education Plan
(IEP).
● Regular education teachers will be responsible for differentiating instruction for classified students
based on the instructional modifications listed in the IEP.
● In the case of General Education - Supported Instruction (GE-SI) Classes, the special education teacher
will be responsible for support in modifying the curriculum for the students, informing the classroom teacher of
the modifications, and directing instructional aide(s) to provide support accordingly.
● Grading will be done collaboratively by the regular and special education teachers.

Modifications:
· Modifications include but are not limited to:
Extra time for assignments, modified classwork/homework assignments based on disability, preferential seating,
study guides, copies of class notes, assistive technology and rewording/repeating or clarifying directions.

In-class Assessments:
· All assessments are to be in line with students’ IEPs.  In-class support teachers should modify tests for
classified students.  Tests may be given in the regular education classroom or completed with the inclusion
teacher in another location with additional time. Students may be tested separately according to the IEP.
· Assessment grades may be modified based on a student’s disability and in accordance with their IEP.

Considerations for English Language Learners (ELLs):

Classroom Instruction:
● Instruction for ESL students will be guided by their WIDA English Language Proficiency level.
Teachers should receive this level from the ESL teacher assigned to the building.
● General education teachers will be responsible for differentiating instruction for ELLs with the
assistance of the ESL teacher that promotes language, literacy and content learning.
● In the case of Content-Based ESL (CBE), the ESL teacher and the general education teacher will be
responsible for identifying language objectives and additional instructional strategies that improve proficiency
in English and academic success of ELLs.  Instructional strategies and the necessary scaffolds to promote
student learning will be shared with the general education teacher for daily lessons that are aligned to District
Curricula, NJSLS, and WIDA Standards.  The general Education teacher and ESL teacher will be co-teachers
for a predetermined amount of classroom instruction.



● Grading will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –
· Direct instruction, small group or pullout, about the contrasting letter sound correspondences, syllabication
patterns and morphology in English supported with connections to their native language, native language text
and/or resources, graphic organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling,
working with a partner, timeline and phrase wall and adapted text (in English) or specific sections of the
original text, highlighted/bold-faced words within text.
· Draw pictures instead of writing/speaking.
· Match drawings with new vocabulary that might correspond.
· Work in small groups or pairs with their English Only (EOs) peers for authentic content language talk and
grade level modeling.
· Write simple sentences instead of complex sentences that demonstrate an understanding of academic
language particular to specific content.
· Match simple sentences with new vocabulary that might apply to edit sentences.
· Have students provide examples/explanations of the main idea in simple sentences.  Revisions show an
attempt to improve Language Control by embedding academic content vocabulary and Linguistic Complexity
by expanding and varying sentence structures and using correct punctuation.
· Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with new vocabulary
(adjective word wall, content word walls) that might correspond.
· Provide multiple opportunities for authentic speech acts to practice language skills and develop English
fluency.
· Total Physical Response (TPR) to model critical thinking skills like analyze and synthesize.
· Study Guides
· Technology Supports

In-Class Assessments:
● All formative and summative assessments will include modifications that support student’s English
Proficiency level. ESL teachers will collaborate with regular education teachers to provide appropriate
differentiation for assessing ELLs.

Considerations for At Risk Students:

● At Risk students are identified by the I&RS committee in each school.  The committee works to
understand the reasons behind the student’s low performance level in school and to create and implement a plan
that is carried out by a variety of staff members in the building.
● Teachers with At Risk students are notified by the I&RS committee and provided with a copy of the plan
and a timeframe for assessing the growth of the student.  There are academic as well as behavioral goals that are
listed for the students with recommended strategies unique to each individual.



● Classroom teachers are to follow the plan using instructional strategies that will help the student
improve his/her performance while applying appropriate behavioral strategies consistent with the needs of the
student.
● Teachers will report student progress to the I&RS committee within the specified timeframe for the plan.

Classroom instruction:
● Teachers will use differentiated instruction for At Risk students as they do for all students in their class.
The strategies would be guided by the I&RS plan and be consistent with the student’s ability and learning
modality.

Modifications:
● Clarify all assignments and place specific timeframes for completion.  Provide students with opportunity
for one on one time for clarification.
● Set clear expectations for all assignments, in and outside of class.  Keep expectations within the
framework of the I&RS plan.
● Use positive reinforcement for all successes.  Hold students to define consequences for not completing
work.
● Provide time outside the normal class time for completion of work.  Not completing assignments is
unacceptable, all assignments will be completed.

In Class Assessments:
· At Risk students should receive any modifications listed in their I&RS plan.
· If necessary, students should be provided with extended time to complete assessments.

Considerations for Gifted Students:

· Teachers will use differentiated instruction for Gifted Students as they do for all students in their class.
· Assignments and assessments can be planned and implemented with input from the student.
· Gifted students will be provided with the opportunity to demonstrate their knowledge through a variety of
platforms.
· Teachers will have the latitude to provide assignments with the individual student’s ability in mind.


